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_ _:, lehal warming and environment
B Energy and transport
= FEducation and health
= — Welfare and redistribution
Economics teachers can help to ensure that such
topics are treated in non-trivial ways.
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Denmark’s immigration law
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EUROPEAN NEWS
Italy asks Gaddafi to halt tide of migrants

The European Union and immigration
Huddled masses, please stay away

Danish immigration laws

Love bridge to Sweden
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T

iching controversial issties:i.
disimple model '

1. Find out student
pre-conceptions:
family, cultural and
peer group influences. 2. Formalise the issues
= in neutral language: in
economic, social and
political terms.

3. Introduce abstract

concepts and tools of
analysis: evaluate
theory and evidence.
4. Re-connect to

the wider reality: of
everyday life.

figrants are coming as'a flood
Iifimigrants are different from “us”
limmigrants are the cause of unemployment,

= ® Jmmigrants strain social welfare and are a drain
on the economy

¢ Why do they come here?
e Immigrants are potential terrorists <R>




immigration: formalising the
tions in nettral language

=% How does it affect wages
and unemployment
e \What is the effect on
economic growth?

Can we have too many.
people?

How will immigration affect
the provision of state
welfare?

Distinguish the economic,
social and political effects?

Are there implications for
international policies?

Does it matter who the
immigrants are (Do cultural
and religious differences
matter?)

=0 Theory of economic growth — Solow
® Social and political theories...




higration: re-connecting to
errreality '

SeVe their attitudes towards immigration changed?

PRiiat issues are still of concern? Distinguish “real” from
SSimagined” fears.

\What more do they want to learn?

~ Are there ways of connecting to the community at large
— conducting interviews in the community/ with
politicians, links with immigrant organisations...
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—

ations for teachers

10w live in multi-
al societies and need

- eDeveloping empathy and
respect for diversity.

eEconomics needs to be
taught from a global
perspective.
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butions of UK IMMmigrantsys
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BItUEY — Dutch Protestants, Hanoverians from Germany, Jews from: N.

2 EUrePE — optics, artists, architects, brokers, merchants.

; Iy German migrants established chemical industry (ICL),

trcallengineering (GEC), soft drinks (the Swiss Schweppe), power

ions, banking| (incl. Hambro from Denmark), + many German academics
anditherlnish/Italian Marconi.

ECentury — Jewish scientists, academics and entrepreneurs (Marks &
'Spencer;, Burton, Moss Bros, Lyons, Granada). New Commonwealth
immigration — West Indies, India, Pakistan — workers on buses, health

=~ senvice, factories plus culture, music and culinary changes. Uganda Asians —
entrepreneurs and professionals.

215t Century - asylum for Somalis, Iranians, Afghans, Iragis, S. Africans
(600,000). Economic migrants from Eastern Europe.

— uuenots filomiErance— brought textiles; hat, paper and

Second language speaking children perform well in UK schools.
Indian children are the highest performing group in schools.




henteéaching controversial issues

MREtionality and efficiency

= SiEmpatny and fairness/equity
- 8 Sense of community and nationhood
® Global perspective
® Ecological perspective (Gaia?)




